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1. Introduction  

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Trinity Bay State High School from 12 to 15 November 2018. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to consider in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Lee Goossens    Internal reviewer, SIU (review chair) 

Wayne Troyahn   Internal reviewer 

Jo Diessel    External reviewer 

Paul Herschell    External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
http://education.qld.gov.au/schools/school-performance-assessment-framework.html
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1.2 School context 

Location: Hoare Street, Manunda  

Education region: Far North Queensland Region 

Year opened: 1960 

Year levels: Year 7 to Year 12 

Enrolment: 1689 

Indigenous enrolment 
percentage: 

32.1 per cent 

Students with disability 
enrolment percentage: 

5.1 per cent 

 (ICSEA) value: 914 

Year principal appointed: 2015 

Full-time equivalent staff: 140 teachers 

90 operational staff 

Significant partner 
schools: 

Whitfield State School, Edge Hill State School, Cairns 
West State School, Balaclava State School, 
Parramatta State School – feeder schools 

Significant community 
partnerships: 

Science: James Cook University (JCU) Daintree 
Rainforest Observatory, JCU Orpheus Island 
Research Station, Aurecon, Great Barrier Reef Marine 
Park Authority (GBRMPA), Australian Institute of 
Marine Science (AIMS) 

Senior Schooling: Vocational Partnerships Group 
(VPG), Technical and Further Education (TAFE) 
Queensland North, Skill360 Australia, regional 
Registered Training Organisations (RTO)  

Performing Arts: University of Queensland (UQ) –
Creative Arts, workshops with Queensland Symphony 
Orchestra Symphony for Tomorrow Project, 
Queensland Music Festival (QMF) – various projects, 
Dance North, New York Film Academy Australia, ARC 
Disability Services, Cairns Youth Orchestra, 
Gondwana Choir, National Institute of Dramatic Art 
(NIDA) 

School and International: Department of Education 
International (DEi), Cairns Bhutanese Community, 
State Emergency Service (SES), Cairns Regional 
Council 



 
 
 
 
 

5 

Talented Athlete Academy/ Health and Physical 
Education (HPE): Northern Pride Rugby League 
Football Club, Barron Trinity Bulls (junior) Rugby 
Union Club, Cairns Swimming Club, Australian 
Football League (AFL) Cairns, Tennis Australia, 
Cairns Hockey Association, Cairns Athletics, Barlow 
Park, Cairns Basketball Association, Marlin Coast 
Netball Association, Herbie’s Swim School, Jamie 
Gosling Football Academy, Central Queensland (CQ) 
University 

Visual Arts: Regional Excellence in Arts and Culture 
Hub (REACH) Education Queensland, Cairns 
Regional Art Gallery 

Significant school 
programs: 

Four validated and recognised excellence programs: 
science excellence academy, visual arts industries, 
performing arts centre of artistic development, talented 
athlete academy  

Specialist Programs: Years 7 and 8 intensive elevation 
reading program, English as an Additional Language 
or Dialect (EAL/D), refugee language unit 

1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, four deputy principals, 17 Heads of Department (HOD), Head of Special 

Education Services (HOSES), 73 teachers, Business Manager (BM), four technical 

support officers, two guidance officers, two Community Education Counsellors 

(CEC), literacy coach, pedagogy coach, seven office staff, attendance officer, two 

responsible behaviour teachers, Intensive Elevation Program (IEP) coordinator, 

EAL/D coordinator, responsible thinking classroom officer, tuckshop convenor, 

eight teacher aides, five cleaners, two facilities officers, eight student leaders, 73 

students, Parents and Citizens’ Association (P&C) president, school council chair 

and 17 parents. 

Community and business groups: 

 School-based police officer, Commonwealth Scientific and Industrial Research 

Organisation (CSIRO) representative, Dean of Research JCU and Manager 

Education Queensland International (EQI). 

Partner schools and other educational providers: 

 Principal of Cairns West State School, principal of Whitfield State School, principal 

of Parramatta State School and principal of Edge Hill State School. 

Government and departmental representatives: 

 Councillor for Division 7 Cairns Regional Council and ARD. 
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1.4 Supporting documentary evidence 

2018 Organisational Chart Biennial School Improvement Plan 2018-2019 

Investing for Success 2018 2018 Annual Report 

Junior Secondary Strategic Plan School Data Profile (Semester 1 2018) 

OneSchool Budget Overview Report 

Professional Learning Plan Whole School Curriculum Plan 2014 

School Review Report 2015 Standards of Practice Booklet – for teachers 

Trinity Bay State High School 

pedagogical framework 

School improvement targets in School 

Improvement Plan 

Responsible Behaviour Plan for 

Students 

School newsletters, Facebook page and 

website 

School based curriculum, assessment 

and reporting framework 

Report Card and NAPLAN Update Semester 1 
2018 

Headline Indicators (October 2018 and 
Term 1 2018 releases) 

School Opinion Survey 2018, 2017 
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2. Executive summary 

2.1 Key findings 

The school has established a sequenced plan for curriculum delivery that supports 

consistent teaching and learning expectations.  

Each faculty has a systematic approach to curriculum planning that ensures that curriculum 

in Years 7 to 9 is aligned to the Australian Curriculum (AC) and is being adapted to meet the 

learning needs of the local school context. Staff are fully engaged in the planning process. 

The school has developed a clearly understood Quality Assurance (QA) process to ensure 

that all students are consistently and effectively provided with opportunities to demonstrate 

their learning against the AC achievement standards. 

The leadership team and staff members value the diverse cultural, linguistic and socio 

economic backgrounds of the students and their families.  

The school is committed to a belief that every student can engage with schooling and learn 

successfully. This belief is underpinned by the school mantra ‘#whatever_it_takes’. The 

school has a range of whole-school programs to cater for the learning needs of all students. 

Many of these programs are implemented as a direct result of analysis and interpretation of 

data. School intervention processes, extension and enrichment supplement and enhance 

differentiation provided in the classroom by teachers and teacher aides. 

School leaders recognise that highly effective teaching is the key to improving 

student learning.  

The school has a pedagogical framework that provides overarching guidance to support 

understanding and implementation of the school’s preferred pedagogical approaches. 

Teachers draw on a range of pedagogical practices to support teaching and learning. The 

most widely used strategy is explicit teaching and the Gradual Release of Responsibility 

(GRR). School leaders spend time working with teachers, and staff indicate they value the 

support provided by the leadership team. Observation and feedback is provided to all 

teachers at least once per semester. The school supports a program of peer observation 

and many beginning or early career teachers at the school value the opportunities the 

program offers to improve their pedagogical skills and practices. 

The Executive Management Team (EMT) prioritises the development of staff into an 

expert team as central to improving outcomes for all students.  

The leadership team expects all staff to commit to continuous improvement. There is a high 

level of commitment and enthusiasm from all staff members to improve student learning 

outcomes. A strategic, whole of school, aligned approach to implementation of the school’s 

quality teaching priority across the work of members of the EMT and school leaders in their 

faculties and school teams is not apparent. The EMT undertakes a range of professional 

learning opportunities in developing their capabilities as instructional leaders. Members of 

the EMT and middle management are at various stages in their development as instructional 

leaders. 
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The school is reviewing and focusing on a number of initiatives to drive improvement.  

These include the whole-school curriculum plan, the standards of practice and the junior 

secondary strategic plan. For some initiatives, the collaborative development of detailed 

implementation plans is not yet always apparent. Staff members indicate this has contributed 

to a level of uncertainty and anxiety regarding processes and expectations. A collaborative, 

explicit strategic planning and change management process, outlining how associated 

priorities are determined and actioned, is yet to be clarified by and for the school community. 

The principal, staff, students, parents and community partners express pride in the 

school and the standing it has in the community.  

The principal and a number of school leaders and staff indicate the need for a sharp and 

focused vision for the school’s future to inform and drive the strategic agenda to align 

improvement initiatives. Some staff indicate that there are sections around the school, each 

implementing various aspects of the school’s current or past improvement agenda. 

Staff members demonstrate an understanding of the importance of positive and 

caring relationships for successful learning. 

The establishment of a culture that promotes a safe and productive work and learning 

environment is viewed as a high priority. Staff members believe trust, mutual respect and 

positive relationships contribute to staff and student wellbeing. A number of staff members 

express concerns regarding levels of trust, respect for others and for people feeling valued. 

The principal and members of the EMT identify that for the organisation to advance they 

need to lead and model this culture. 

Within the faculty structure, there is a significant focus on teachers providing each 

other with informal professional support. 

Staff highlight the importance of improving communication processes within the school to 

ensure information is provided in a clear and timely manner. This is viewed as particularly 

relevant when decisions involve changes to programs or routines that directly impact others. 

Staff members indicate issues regarding communication are impacting staff wellbeing. 

The school community comprises students and families from a rich and diverse range 

of nationalities and cultures.  

The strength inherent in this diversity has the capacity to position this learning community as 

a beacon of inclusion and harmony in a multi-cultural society. Some teachers express 

concern regarding their ability to manage complex behaviours of some students. The review 

team observed teachers finding it challenging to maintain high levels of support with the high 

expectations regarding self-regulated learners. 
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The school grounds, buildings and classrooms are well presented and maintained 

and staff, students and parents express their pride in the environment in which they 

work. 

School leaders highlight the importance of the effective allocation of human, financial and 

physical resources to meet the identified teaching, learning and wellbeing needs of all 

students. The school effectively uses its physical environment to maximise learning for the 

full range of students in the school. In recent years the school has identified areas of 

deficiency and has instigated considerable facilities’ improvements to meet current and 

emerging school needs.  

School leaders are responsible for the explicit tracking of results and work closely 

with Heads of Department (HOD) to ensure processes are established to achieve 

school targets.  

Data sets are reviewed, throughout the school, including attendance, National Assessment 

Program – Literacy and Numeracy (NAPLAN), Upper Two Bands (U2B), Overall Position 

(OP) score results, A to C results and behaviour referrals. Targets have been established by 

the school administration and staff are working towards those targets for the senior school.  

The school has strategically partnered with parents and families, other education 

institutions, universities, local businesses and community organisations to enhance 

student learning and wellbeing. 

The school community actively celebrates the diversity of cultures at the school through 

celebrations including Harmony Day and National Aborigines and Islanders Day Observance 

Committee (NAIDOC) week activities and weekly assemblies. These are well attended by 

parents, families and the community and parents speak positively of these. Community 

Elders have been invited to participate in music and dance celebrations of the school and 

visiting artists have been invited to the school. Extending partnerships with the diverse range 

of community groups to promote more engagement and participation in the school is viewed 

by staff and parents as a valuable way of celebrating the school’s diversity.  
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2.2 Key improvement strategies 

Strengthen the leadership capacity of the EMT and other school leaders to drive an effective 

school improvement agenda through close and ongoing links with regional staff. 

Collaboratively develop an explicit strategic planning and change management process to 

drive the school’s EIA. 

Collaboratively develop a sharp and focused vision and values for the school’s future to 

provide a framework for aligning and driving the school’s improvement agenda. 

Advance unconditionally the commitment to and enactment of the values and vision of the 

school.  

Ensure communication within the school is inclusive, clear, coordinated and timely. 

Further develop the capability of staff to effectively support students with challenging and 

complex behaviours to operate as self-regulated learners. 

 


